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CHAPTER 3

EVOLUTION OF THE TEACHER’S ROLE IN
PROMOTING PEACE

DR. B. R. KUMAR'!

ISBN: 978-91-41001-80-0 | DOI: 10.25215/914100180X.03

Abstract:

The role of teachers in society has transcended the traditional
boundaries of instruction and discipline. Today, teachers are
increasingly recognized as pivotal agents in peacebuilding
processes. This chapter traces the historical and contemporary
evolution of the teacher’s role in promoting peace, from early moral
instruction to modern approaches integrating emotional intelligence,
multicultural understanding, and conflict resolution strategies. By
exploring key educational philosophies, global movements, and
practical examples, this chapter highlights how teachers have
become critical actors in fostering nonviolence, empathy, and global
citizenship among young learners. The discussion also addresses the
challenges and opportunities that educators face in conflict-affected
areas and concludes with recommendations for empowering
teachers as effective peacebuilders in the 21st century.

Keywords: Traditional Boundaries, Peacebuilding, Emotional
Intelligence, Global Movements

Introduction:

progress. Teachers, as frontline figures in education, have

I : ducation has long been considered a foundation for societal
traditionally shaped not only intellectual development but

! Director & Professor, Department of MBA, Andhra Loyola College,
Vijayawada, Andhra Pradesh, India, Email Id: dr.brkumar75@gmail.com
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also moral and social values. In an era marked by increasing
conflicts—both local and global—the responsibility of teachers has
expanded to include promoting peace, tolerance, and reconciliation.
Understanding this evolution is crucial for equipping teachers to
meet contemporary demands.

Review of Literature:

The evolution of teachers as peacebuilders has been extensively
discussed across educational research, peace studies, and global
policy documents. Early foundations of peace education can be
traced back to the works of Maria Montessori (1949), who
emphasized education for peaceful living through respect, empathy,
and self-discipline. Montessori believed that children educated in
nonviolent environments would naturally contribute to peaceful
societies. Subsequently, thinkers like Paulo Freire (1970) introduced
critical pedagogy, highlighting the importance of empowering
learners to question injustice and act against oppression. Freire’s
concept of education as a tool for liberation directly aligns with the
peacebuilding role of teachers, advocating for dialogue, critical
consciousness, and social transformation.

The UNESCO (1995) report "Learning: The Treasure Within"
emphasized the need for education systems to focus on learning to
live together, further establishing peace education as a global
priority. The report recognized teachers as crucial agents in
fostering intercultural understanding and peaceful coexistence.

Research by Bajaj (2008) further expanded the understanding of
peace education by introducing a localized approach. Bajaj argued
that peace education must be culturally relevant and context-
specific, with teachers adapting methods to address the unique
conflicts and needs of their communities.

Contemporary scholars such as Salomon and Nevo (2020) explored
the challenges of implementing peace education in conflict zones,
noting that teachers often face systemic, political, and emotional
barriers. Their findings highlighted the necessity for comprehensive
support systems to sustain peace education efforts.
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Recent studies (Bar-Tal, 2022) have also examined the emotional
labor involved in teaching for peace, identifying the need for greater
psychological support for educators working under high-stress
conditions. These contributions underscore that while teachers are
central to promoting peace, their success depends on systemic
reforms and sustained institutional backing. The growing emphasis
on global citizenship education (GCE) by organizations such as
UNESCO and OECD (2021) has reinforced the peacebuilding
mission of teachers. GCE frameworks encourage critical inquiry,
ethical responsibility, and empathy—qualities at the heart of
effective peacebuilding pedagogy. Thus, the literature collectively
paints a nuanced picture: while the role of teachers as peacebuilders
is widely recognized and celebrated, it requires intentional training,
supportive environments, and continuous professional development
to be fully realized.

Historical Perspective: From Moral Instruction to Social
Reform

In ancient civilizations, teachers were primarily responsible for
imparting moral virtues. In Greece, educators emphasized civic
responsibility and ethical conduct. In medieval times, religious
institutions used teachers to cultivate virtues such as patience,
humility, and compassion.

During the Enlightenment, thinkers like Rousseau and Pestalozzi
reimagined education as a tool for social reform, arguing that
nurturing rational, compassionate individuals could prevent violence
and injustice. Early models of peace education emerged through
efforts to prevent wars and promote humanitarian values, but these
were often informal and limited.

20th Century Transformations: Education for Peace

The two World Wars dramatically shifted global perspectives on
education’s role in peace. Institutions like UNESCO, established in
1945, emphasized that "since wars begin in the minds of men, it is

in the minds of men that the defenses of peace must be constructed."

In the post-war period, peace education began to formalize, and
teachers were seen not just as conveyors of knowledge, but as
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shapers of a peaceful world order. Curricula began including topics
like human rights, democracy, conflict resolution, and intercultural
understanding.

Prominent educators such as Maria Montessori advocated for child-
centered education that nurtures empathy and respect—key
elements in building a peaceful society.

Contemporary Developments: Teachers as Active Peacebuilders

Today’s globalized world presents increasingly complex challenges
such as migration crises, ethnic tensions, political polarization, and
environmental conflicts. In this rapidly changing environment, the
role of teachers has evolved significantly beyond traditional
academic instruction. Teachers are now recognized as active
peacebuilders who nurture not only intellectual growth but also
emotional resilience, social harmony, and ethical leadership among
students.

One vital role of teachers as peacebuilders is fostering critical
thinking. Rather than encouraging passive acceptance or emotional
reactions to societal problems, teachers help students to critically
analyze conflicts and injustices. By guiding learners to ask
questions, consider multiple perspectives, and evaluate evidence,
teachers empower young people to become thoughtful and
discerning citizens capable of addressing complex issues
constructively.

Another essential responsibility is to promote dialogue. Classrooms
today must serve as safe spaces where students feel comfortable
discussing sensitive topics such as race, religion, inequality, and
violence. Through structured dialogues and respectful debates,
teachers enable students to express themselves, listen actively to
others, and appreciate differing viewpoints, laying a foundation for
peaceful coexistence.

Moreover, teachers act as role models by modeling nonviolent
behavior. Demonstrating respect, patience, fairness, and empathy in
daily interactions, teachers exemplify the values they wish to instill
in their students. When students observe these qualities in their

25



PEACE EDUCATION IN THE 215T CENTURY: CHALLENGES AND OPPORTUNITIES

educators, they are more likely to internalize and replicate them in
their own relationships.

Teachers also play a proactive role by implementing conflict
resolution strategies within the school environment. By teaching
negotiation skills, active listening, mediation techniques, and
emotional regulation, educators equip students with the tools they
need to manage interpersonal conflicts constructively rather than
resorting to aggression or exclusion.

Lastly, teachers contribute to building inclusive communities. They
actively encourage an appreciation of diversity, advocate against
discrimination, and create an environment where every student feels
valued and respected. Such inclusive classrooms not only prevent
conflict but also foster empathy and social responsibility among
young people.

In conflict zones or post-conflict societies, teachers often assume
additional, critical roles. They may serve as trauma counselors for
students who have experienced violence, as mediators in community
disputes, and as advocates for human rights and justice. Their
influence often extends beyond the classroom into the broader
community, helping to heal divisions and rebuild social trust.

Challenges and Barriers:

Despite the growing recognition of teachers as peacebuilders,
numerous challenges hinder their efforts.

One major obstacle is the lack of formal training. Many educators
enter the profession without specific preparation in peace education
methodologies, conflict resolution techniques, or trauma-informed
teaching practices. Without such training, teachers may feel ill-
equipped to address sensitive topics or to manage conflicts
effectively within their classrooms. Curricular constraints also pose
a significant barrier. In many educational systems, rigid curricula
driven by standardized testing leave little room for innovative
peace-focused initiatives. Teachers often find themselves pressured
to prioritize exam content over critical discussions about empathy,
human rights, or social justice.
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Moreover, political pressures can severely restrict teachers’ ability
to act as peacebuilders. In conflict-affected or authoritarian
contexts, efforts to promote dialogue, inclusivity, or critical thinking
may be viewed with suspicion or hostility. Teachers may face
censorship, intimidation, or even personal risk when addressing
politically sensitive issues.

Finally, the emotional toll of peacebuilding work cannot be
underestimated. Teachers working in environments affected by
violence, poverty, or trauma often experience secondary trauma
themselves. Without adequate emotional and psychological support,
teachers may face burnout, compassion fatigue, and professional
disillusionment.

Addressing these barriers is essential for enabling teachers to fulfill
their vital role in promoting peace.

Recommendations for Empowering Teachers:

To strengthen teachers’ capacity as peacebuilders, several key
strategies must be implemented.

First, there is an urgent need to integrate peace education into
teacher training programs. Pre-service and in-service training should
include courses and workshops focused on conflict resolution,
human rights education, emotional intelligence, and intercultural
dialogue. Equipping teachers with practical strategies and
theoretical foundations will enhance their confidence and
effectiveness in promoting peace.

Second, supportive policies must be established at institutional,
regional, and national levels. Educational policies should recognize
and encourage peace education efforts, protecting teachers from
political interference and providing frameworks that prioritize
holistic student development alongside academic achievement.

Third, the development of resources tailored to peacebuilding is
crucial. Teachers need access to age-appropriate lesson plans,
activity guides, multimedia resources, and case studies that facilitate
the teaching of peace-related concepts. Providing such resources
reduces the burden on teachers to create materials independently.
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Fourth, peer networks and communities of practice should be
cultivated. Opportunities for teachers to connect, share experiences,
and exchange best practices can foster professional growth, inspire
innovation, and provide mutual support. Networks can also amplify
teachers’ voices in advocating for peace education initiatives.

Finally, it is essential to provide emotional and psychological
support for teachers engaged in peacebuilding. Counselling services,
peer support groups, and professional development on self-care
strategies can help teachers manage stress, avoid burnout, and
sustain their commitment to fostering peaceful societies.

By investing in these strategies, we can empower teachers to serve
not just as educators, but as architects of a more peaceful, just, and
compassionate world.

Conclusion:

The evolution of the teacher’s role—from moral guide to active
peacebuilder—reflects broader societal transformations. Today,
teachers are not only transmitters of knowledge but architects of a
more peaceful and just world. By embracing this expanded role,
supported by training and systemic change, teachers can continue to
inspire generations of students to envision and build a culture of
peace.
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